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School Snapshot 
 

Pocomoke Elementary School was honored as a 2012 Maryland Blue Ribbon School, twice 
recognized as a National Distinguished Title I School in both 2011-2012 and 2016-2017, a 
Panasonic National School Change Award Winner in 2010 and a repeated Positive Behavior 
Intervention and Support (PBIS) GOLD Rated School. Our Principal, Dr. Michael Browne, was 
awarded Maryland Association of Elementary School Principals (MAESP) Principal of the Year 
in 2017. Nestled within a rural landscape surrounded by farmland, small businesses and 
residential communities, our school serves approximately 400 students ranging in age from three 
to nine years in grades pre-kindergarten through third. Sixty-six percent of our student 
population qualifies for Free and Reduce Meals Services (FARMS) thereby creating eligibility 
for Pocomoke Elementary School to receive Title I funding. Within our overall student 
population, 45.5% are African American, 42.5%, Caucasian, 5.8% are Hispanic, 4.3% are Multi-
Racial and 1.3% are Asian. Pocomoke area families are actively engaged in support of our 
school through Title I - sponsored professional development parent workshops, school 
committee meetings, academic/non-academic parent & family engagement opportunities, grant-
sponsored family activities and parent conferences.  
 

Data-Based Instructional Decisions 
 

Assessment data drives instructional decision making at Pocomoke Elementary School. Both 
summative and formative assessments have a place within our teaching/assessing instructional 
cycle. Content area instruction aligns with Maryland College and Career Readiness (MCCRS) 
and Next Generation Science Standards. Whereas summative assessment data provides that post 
unit “snapshot” of what students have achieved academically, our formative assessments enable 
teachers to evaluate student learning “in-the-moment” as instruction is ongoing. These carefully 
embedded formative assessment opportunities are accompanied with materials, strategies and 
resources that address possible misconceptions that the student may experience as learning 
unfolds. Administrators, the Leadership Team, the Instructional Team and grade level 
Professional Learning Communities (PLCs) review, reflect and discuss assessment data to 
determine next steps in meeting individual student needs. The PES Intervention Team Process 
serves as a resource to parents and teachers who feel challenged in meeting student needs. 
Evidence-based interventions may be prescribed for six to eight weeks to address a Tier – 3 
student’s behavioral or academic needs.  This student receives Core Instruction … plus more 
targeted instruction relative to need … plus more specific instruction (Core + more + more.) For 
those students requiring specialized instruction, our inclusion classes offer the instructional 
expertise of a classroom teacher, special educator and related service personnel as needed.   
 
Root Causes and Considerations 
 

Poverty shatters childhood for approximately 66% of our student population, significantly higher 
than the 2018 nationwide average. Children of poverty are often first hand witnesses of 



homelessness, violence, hunger, substance abuse, incarceration and chronic mental/physical 
illness. The Upside down Organization presented our school district with neuroscience research 
documenting chronic poverty as “toxic” to the young child’s brain. The developing brain is 
dramatically influenced by environmental depravity of basic needs, cognitive stimulation and 
emotional support. Persistent poverty elevates the brain’s stress hormone, Cortisol, tragically 
inhibiting academic, social/emotional and behavioral development. Cortisol impacts frontal lobe 
ability to oversee impulse control, time orientation, organization, social cue recognition, 
behavioral consequence association and goal achievement. Our goal is to meet the diverse 
learning needs of every student, every day with understanding that ongoing exposure to trauma 
and chronic stress is overwhelming for our young learners.  
 

At Pocomoke Elementary School, we are a community of learners (students, parents, teachers, 
educational assistants, administrators, instructional coaches, academic/behavioral specialists, 
cafeteria and custodial staff) who work collaboratively to ensure equitable access to an 
academically challenging future-inspired learning environment for all students. Our teachers are 
supported in building capacity to meet individual learner needs through content area expertise of 
our Title I Literacy and Math Instructional Coaches who facilitate instructional cycles with 
ongoing formative assessment opportunities, data-supported instructional decision-making and 
timely professional development activities. Our Satellite Judy Center personnel establish 
home/school family relationships prior to a child’s first school enrollment. Our students’ 
social/emotional development is supported through the Worcester County Health Department 
Mental Health Services, our School Counselor, Early Childhood Behavioral Health Coach and 
School Psychologist. Our Special Education Teachers and Related Service Providers work to 
meet the needs of exceptional learners, and English Language Learner support services address 
the needs of our non-native English speakers. Our students are invited to attend a variety of after 
school academic and high interest academies on campus.  
 

School-Family Communication of Student Performance 
 

Pocomoke Elementary School data (including our state assessment) is presented to parents 
during School Improvement Advisory Committee (SIAC) Meetings, the Parent Advisory 
Committee (PAC) Meetings and Title I Annual Review Meetings. Opportunities to share input 
are extended to parents, across all subgroups, during each of these meetings. Student-specific 
summative assessment data obtained from i-Ready Diagnostic Assessments, Kindergarten 
Readiness Assessments (KRA), High Leverage Assessments (HLA), county interim assessments, 
pre-test/post-test unit assessments and classroom formative assessments are shared with parents 
during Parent Conferences. Teachers discuss assessment results and suggest strategies and 
techniques that parents can utilize at home in support of their child’s growth in identified areas of 
improvement. Parents are provided formal written reports of PARCC scores at the beginning of 
each school year along with performance updates and quarterly student progress reports.  
 



Ongoing Review/Reflection of Disaggregated Data  
 

Student data is disaggregated and reviewed regularly throughout each school year formally 
through our School Improvement Literacy and Math Project Charters, as well as, during Grade 
Level Professional Learning Community (PLC) Meetings. The i-Ready universal screening 
(diagnostic) assessment is administered three times annually as a means of the academic progress 
monitoring of students in Grades 1 – 3. Results of this data are reviewed following each 
administration by our Leadership, Instructional and School Improvement Action Teams, as well 
as, our grade level PLCs.  
 
PES Data Overview for 2018 -2019 
 

The 2018 -2019 Comprehensive Needs Assessment at Pocomoke Elementary School is based 
upon data from the PARCC assessment administered in April of 2018 and the i-Ready Universal 
Screening Diagnostic administered in September of 2018. Disaggregated assessment data is 
carefully analyzed to identify student strengths, as well as, areas of significant challenge across 
all subgroups in order to determine school wide academic needs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Student Math Performance Data 
 
 
 

 

The data charts which follow provide a summary of student performance on the spring 2018 
PARRC assessment. Students who are meeting or exceeding grade level expectations are 
identified as performing at Level 4 or 5 respectively.  
 
 
The first data table entitled, “School Performance Level Summary,” indicates that in the area of 
Mathematics, 74.1% of third grade students at PES met or exceeded expectations. PES third 
graders exceeded both the district and state average. Although this indicates a solid Mathematical 
performance, there was a slight 5.6 percentage point decrease overall when compared to the 
previous year’s PARCC assessment. There is additional growth to make, especially within our 
FARMs subgroup, African-American students, and students determined eligible for special 
education services (IEPs). As in recent years, students continue to struggle with Modeling and 
Reasoning Type II and III, Fractions, Type I and Operations and Algebraic Thinking Type I. 
Geometry, as well as Measurement and Data Type I, continue to be areas of strength. 
 
 
 
 

The second data table entitled, “Every Student Succeeds Act (ESSA) Annual Growth by 
Subgroups," includes our goals for growth as outlined in the Every Student Succeeds Act 
(ESSA). This table specifies the amount of growth that each of our subgroups are required to 
attain annually in order to achieve the goal for 2030. This information is shared first during our 
School Improvement Team summer meeting, as well as, with grade level teachers when the 
school year reconvenes for faculty in August. This information is reviewed and reflected upon by 
grade level communities throughout the year, as formative and summative assessment 
information is discussed and instructional decisions are made during PLC meetings.  
 
 
 
 

The third data table, “STUDENT ROSTER,” indicates effective PARCC performance in both 
major and supporting content. Challenge areas appear in modeling and reasoning with 
performance in each of these areas attaining or surpassing district and state averages.  

 
 
 
 
 



Table 1: School Performance Level Summary-Math 
 

 



 

 
 



Table 2: Every Student Succeeds Act (ESSA) Annual Growth by Subgroups-
Math  

 

Table 3: Student Roster-Math 

 
 
 
 



 
 
 
i-Ready Universal Screening Diagnostic Assessment (Math) 
 
 
The “i-Ready Diagnostic Data presented in the fourth table entitled “Intervention Screener 
Report,” (standard view) collected from 9/10/18 – 10/13/18, indicates that first through third 
grade student Math performance finds that 14% of students are "on or above" grade level (Tier 
I), 66% are one grade level below (Tier II) and 20% are "two or more grade levels" below (Tier 
III). Over half of students in grade three are working within Tier II. With effective Tier I Core 
instruction, executing all components of the Origo 2.0 Math Program as intended, and daily use 
of Dr. John Tapper’s Math Menu, students will be able to move forward in meeting or exceeding 
grade level expectations. Nearly three fourths of all students in grades one and two are working 
within Tier II as well. Strengthening Core Tier I instruction, in addition to ongoing intentionally 
reflective targeted instruction, will be helpful in supporting students to meet grade level 
expectations. Establishing personalized, as well as, grade level community math professional 
development weekly as facilitated by our Math instructional coach will build teacher capacity to 
strengthen both whole group Tier I Core and targeted instructional strategies.  
 

The i-Ready data shared in the fifth “Needs Analysis by Grade Report” table indicated similar 
challenges across grade levels in math domains assessed: Number and Operations, Algebra and 
Algebraic Thinking, Measurement and Data and Geometry. There were 80% - 87% of students 
who performed below grade level across math domains in grade one, 74% - 78% of students in 
grade two and 70% - 80% in grade 3.  
 
Disaggregated data across subgroups is outlined in the final three math data charts labeled "Data 
Reporting Protocol by ESSA Student Groups Assessment:  i-Ready Diagnostic 1(PES- 
Math)." This information was compiled from available i-Ready data "Needs Analysis" 
information and provides subgroup-specific performance information breakdown for grades 1-3 
including gender, race/ethnicity, special education, FARMs, gifted and ELL students. These 
charts note that percentages represent "on or below" grade level performance on the initial  
i-Ready Universal Diagnostic Assessment administered during the months of September-
October, 2018. The disaggregated data is crucial to Leadership and Instructional Teams' progress 
monitoring, as well as, grade level instructional decisions-making regarding targeted instruction, 
next steps for students in Math Menu and possible enrichment or referral to our Intervention 
Team for Tier 3 instructional strategies. Continued personalized student support is necessary to 
address achievement gaps across Special Education, FARMS, ELL and African American 
student subgroup populations.   
 



 

Table 4: I-Ready Math Diagnostic: Intervention Screener Report 
 

 



 

Table 5: I-Ready Math Diagnostic Needs Analysis by Grade Report 

 
 



 

Table 6: Data Reporting ESSA Student Groups 

Data Reporting Protocol by ESSA Student Groups 
Assessment:  i-Ready Diagnostic 1 (Math) 

School:  Pocomoke Elementary—Grade 1 (below grade level) 

Overall Count Percentage 
Math—86  8 9% 

Gender   
Male—50  7 14% 

Female—36  1 3% 
Ethnicity   

American Indian (1) 
0 0 0% 

Asian (2)—0  0 0% 
African American (3) 

37 1 3% 
Hawaiian/Pacific 
Islander (4)—0  0 0% 
White (5)—38  6 16% 

Two or More (6)—4  0 0% 
Hispanic (7)—7  1 14% 

Educational Services   
SpEd—10  1 10% 

EL—3  0 0% 
FARMS—61  2 3% 

Gifted N/A N/A 
 
 
 
 



 
 

Data Reporting Protocol by ESSA Student Groups 
Assessment:  i-Ready Diagnostic 1 

School:  Pocomoke Elementary—Grade 2 (below grade level) 

Overall Count Percentage 
Math—85  12 14% 

Gender   
Male—47  7 15% 

Female—38  5 13% 
Ethnicity   

American Indian (1) 
1 0 0% 

Asian (2)—3  1 33% 
African American (3) 

51 5 10% 
Hawaiian/Pacific 
Islander (4)—0  0 0% 
White (5)—28  5 18% 

Two or More (6)—2  0 0% 
Hispanic (7)—4  1 25% 

Educational Services   
SpEd—3  0 0% 

EL—6  1 17% 
FARMS—54  6 11% 

Gifted N/A N/A 
 
 
 
 



 
 

School:  Pocomoke Elementary—Grade 3 (below grade level) 

Overall Count Percentage 
Math—76  13 17% 

Gender   
Male—31  8 26% 

Female—45  5 11% 
Ethnicity   

American Indian (1) 
0 0 0% 

Asian (2)—1  0 0% 
African American 

(3)—37  4 11% 
Hawaiian/Pacific 
Islander (4)—0  0 0% 
White (5)—36  6 17% 

Two or More (6)—2  1 50% 
Hispanic (7)—4  2 50% 

Educational Services   
SpEd—8  0 0% 

EL—4 1 25% 
FARMS—54  7 13% 

Gifted N/A N/A 
 

 

 

 

 



 

 

Mathematics Reflection 
 

Mathematical Strengths 
 

Student strength in mathematics is well demonstrated in major and supporting standards as 
indicated in the DMRS System.  
 

Mathematical Growth Areas 
 

The 2018 PARCC Mathematics Assessment indicated a decline in student modeling and 
application proficiency. Early in the 2018 - 2019 school year, our Title I funded math coach will 
support teachers with progress monitoring of student growth through visual aids (charts) 
identifying students demonstrating Tier III performance. Each grade-specific chart will be 
updated regularly, determined through formative and summative assessment results, with the 
most recent data and displayed for easy access and discussion in the Collaborative Planning 
Room during grade level Professional Learning Community Meetings. Discussions will address 
ways in which instruction will be personalized to address individual student learning needs. As 
student learning becomes increasingly more personalized, and the mathematical foundation 
strengthens for future learning, we expect to see growth in achievement across all subgroups: 
FARMS, Special Education, African American and Gifted Learners. 
 

Strategies for Mathematical Growth 
 

Pocomoke Elementary School teachers will participate in a minimum of one weekly grade-
specific Professional Learning Community (PLC) 30 minute session to analyze student 
performance data collected from summative, common formative and classroom-specific 
formative assessments. This data will include i-Ready data, KRA, HLA, Origo Assessments, 
Interim results, classroom assessments, the On-Going Assessment Project (OGAP) and teacher 
observations. During collaborative PLC meetings, the math coach, classroom teachers and 
special education teachers will examine data for trends over time, as well as, specific math 
standards and domains with which students struggle. Teachers, with assistance from the math 
coach, will plan daily instruction that utilizes differentiated instruction through Math Menu, 
flexible grouping and motivational strategies to engage and scaffold learning opportunities. The 
math coach will work with teachers to plan and model lessons targeting specific learning needs 
of students demonstrating decreased or minimum growth in performance.  
 

Teachers will be provided weekly professional development during each grade level PLC to 
strengthen Tier I instruction, clarify what targeted instruction entails given specific math 
standards, clarify and review Dr. John Tapper's Math Menu, refine Math Number Talks, expand 



upon teacher ability to use common language for student work analysis through the On-Going 
Assessment Project (OGAP) and reflect upon effective utilization of educational assistants 
during math whole group and differentiated instruction. Our math coach will also provide 
professional development for educational assistants to address their role in working with students 
both during Tier I instruction, as well as, targeted instruction including Dreambox, Number 
Talks and Math Menu sessions.  
 

Educational Assistants will be provided professional development including: how to assist 
students during targeted instruction, how to be encouraging of multiple math problem-solving 
strategies including concrete, representational and abstract (CRA) formats, how to encourage 
learning risk-taking, perseverance in problem-solving and use of calming strategies during 
potential episodes of student frustration.  
 

Dreambox, an online math program that provides adaptive instruction for students in grades 
Pre-K through third, will be provided for a minimum of 60 minutes per week. This program 
supplements classroom instruction in support of student growth in conceptual understanding of 
mathematics.  
 

Beginning with our youngest learners of Pre-K 3 and Pre-K 4, foundational math skills will be 
supported through quarterly Family Math Camps. These events, sponsored by the Community 
Foundation of the Eastern Shore, will enable parents to join their children in rotating through 
interactive math stations that introduce foundational skills and strategies that may be easily 
implemented at home to support grade level proficiency.  
 

Family Math Night will extend invitations to parents and students in grades K – 3 to enjoy an 
evening of math fun including interactive station activities that align with grade level Maryland 
College and Career Readiness Standards. Strategies will be demonstrated that support student 
growth in foundational skills and conceptual understanding of mathematics. Parents will be 
provided written information on specific strategies and manipulatives to replicate the activities at 
home to support their child’s grade level mathematical proficiency. 
 

Progress Monitoring of Growth 
 

Mathematical growth for kindergarten students will be identified, in part, through the 
Kindergarten Readiness Assessment (KRA) administered each year in early fall. This assessment 
provides teachers information regarding the mathematical understanding that our early learners 
have developed regarding foundational skills. 
  
For students in grades one through three, mathematical growth will be monitored three times 
annually through the i-Ready online platform. I-Ready, an adaptive student assessment, has 
proven to be a predictor of student performance on state assessments such as PARCC. Teachers 
may use this data source to identify critical areas of need, or beyond grade level performance, 
both of which will be addressed through differentiated instruction. I-Ready online instruction 



will be available to 10% of our student population, as a math intervention, with specific students 
in grades one through three carefully selected by classroom teachers.  
Participating in i-Ready Online Instruction provides student access to personalized Mathematics 
learning which is self-paced and customized based upon individual student performance on the 
i-Ready Online Diagnostic.   
 

High Leverage Assessments will be administered three times annually to identify that students 
have mastered the minimum level of mathematical understanding for grade level requirements. 
Teachers will use these to determine placement on Additive/Multiplicative/Fractional OGAP 
Framework.  
 

Worcester County Public Schools Interim Assessments will evaluate Maryland College and 
Career Readiness (MDCCR) Standards. The Interims will be administered twice per year 
through an online platform, with results analyzed to determine instructional groups requiring 
remediation (intervention) for struggling learners or enrichment for students demonstrating at or 
above grade level performance.  
 

Grade level teacher communities will meet each week in their PLCs to monitor student progress 
in each standard through the OGAP Formative Assessment Cycle for Mathematics giving careful 
examination to common formative assessment data. Regular data review will determine if 
students are achieving grade level expectations across the standards, with a systematic 
intervention process in place to address Tier II students requiring Core Instruction (plus more), 
as well as, Tier III students needing Core Instruction (plus more … plus more). 
 

Continued Growth 
 

Pocomoke Elementary School’s Comprehensive Needs Assessment directs the School 
Improvement Process through timely, data driven instructional decision-making. Ongoing grade 
level teacher-led PLC collaborative planning sessions and School Improvement Project Charter 
Action Team Meetings, facilitated by Instructional Team members, provide opportunity to 
progress monitor student growth through formative and summative data collection. Parent 
Advisory Committee (PAC) Meetings and School Improvement Advisory Committee (SIAC) 
Meetings offer additional opportunities to share student performance with parents and reflect 
upon data collected. Given ongoing progress monitoring of student performance, Action Steps 
recommended by each School Improvement Project Charter Action Team will be implemented, 
reviewed and revised as necessary to provide a proactive, responsive approach to meeting 
student learning needs.  
 
 
 
 
 



 
 
 
 

Student English Language Arts Performance Data 
 
 

 

The data charts which follow provide a summary of student performance on the spring 2018 
PARRC assessment. As in the Mathematics assessment, students who are meeting or exceeding 
grade level expectations are identified as performing at Level 4 or 5 respectively. The first data 
table entitled “School Performance Level Summary” indicates that in the area of English 
Language Arts (ELS), 54.8% of third grade students at PES met or exceeded expectations. PES 
third graders well exceeded state average; however fell slightly below district average of 61.0%. 
There appears to be a similar trend in PES student performance as indicated in English Language 
Arts PARCC assessment data in previous years. Just as with our students’ Mathematics 
performance, there is additional growth to make, especially within our FARMs, African-
American students, and students determined eligible for special education services (IEPs). Not 
only must we address the needs of those students who struggle to read (illiterate) but we must 
engage and challenge those students who can read, yet appear unmotivated (alliterate). 
 
 

The second data table entitled, “Every Student Succeeds Act (ESSA) Annual Growth by 
Subgroups,” includes our goals for growth as outlined in the Every Student Succeeds Act 
(ESSA). This table indicates the significance of ongoing progress monitoring of student 
performance within each classroom, and across each grade level, to ensure that incremental 
subgroup growth is occurring as indicated in order to achieve academic grade level expectations 
in Maryland College and Career Ready Standards.  
 
 

The third data table entitled, STUDENT ROSTER, presents a PARCC performance in ELA that 
indicates greatest difficulty with reading and comprehending informational text, followed by 
literary comprehension and vocabulary. Approximately 40% of our third grade students 
struggled with written expression and writing conventions.  
 
 
 
 
 
 
 
 
 
 
 
 



Table 1: School Performance Level Summary-ELA 

 
 
 



 

 
 
 



Table 2: Every Student Succeeds Act (ESSA) Annual Growth by Subgroups-ELA 

 

Table 3: Student Roster - ELA

 



 

i-Ready Universal Screening Diagnostic Assessment (Reading) 
 
The “i-Ready Diagnostic Data presented in the fourth table entitled, “Intervention Screener 
Report,” collected from 9/10/18 – 10/13/18, indicates that early in our school year, first through 
third grade Reading performance finds that 24% of students are on or above grade level (Tier I), 
59% are one grade level below (Tier II) and 17% are two or more grade levels below (Tier III). 
Specifically, 28%, 13% and 11% of students are significantly struggling in the area of reading at 
the third, second and first grades, respectively. Approximately one third of students in grade 
three are working within Tier II and with supportive targeted instruction, may be supported in 
moving forward to meet grade level or beyond expectations. Two thirds or more of students in 
grades one and two are working within Tier II as well. Strengthening Core Tier I instruction, 
particularly in grades one and two, along with ongoing intentionally reflective targeted 
instruction, will be helpful in supporting students to meet grade level expectations.  
 

The i-Ready data shared in the fifth table, “Needs Analysis by Grade Report,” indicated a trend 
of similar findings from previous years which indicates that across grades one through three, 
students struggle significantly in the area of phonics skills, with 86% of first grade students 
indicating below grade level performance, followed by 72% of second graders and over 50% of 
grade three students experiencing the same challenge. 82% of both first and second grade 
students performed below grade level in vocabulary skills, with 71% of third graders 
demonstrating a similar challenge. Comprehension skills in literature and informational text 
proved to be an additional challenge for approximately 80% of first and second grade students, 
followed by slightly more than half of grade three students. Across grade levels, strengths were 
indicated in sight word identification and phonological awareness.  
 

Disaggregated data across subgroups is outlined in the final three ELA data charts labeled "Data 
Reporting Protocol by ESSA Student Groups Assessment:  i-Ready Diagnostic 1(PES- 
ELA)." This information was compiled from available i-Ready data "Needs Analysis" 
information and provides a subgroup-specific performance information breakdown for grades 1-
3 including gender, race/ethnicity, special education, FARMs, gifted and ELL students. These 
charts note that percentages represent "on or below" grade level performance on the initial 
i-Ready Universal Diagnostic Assessment administered during the months of September-
October, 2018. The specificity of this data is crucial to Leadership and Instructional Team 
discussions, as well as, grade level community instructional decisions regarding targeted 
instruction and implementation of our Wilson Fundations and 100 Book Challenge Programs. 
The i-Ready Diagnostic Assessment, administered three times annually, contributes to decisions 
regarding implementation of enrichment activities or referral to our Intervention Team for Tier 3 
intervention strategies. Third grade performance identifies most significant achievement gaps 
within African American, Hispanic, Special Education, ELL and FARMS subgroups. 
 



 

Table 4: Intervention Screener Report - ELA 
 

 



 

Table 5: Needs Analysis by Grade Report-ELA 

 
 



 

 
 
 



 
Table 6: Data Reporting by ESSA Student Groups-ELA 

Data Reporting Protocol by ESSA Student Groups 
Assessment:  i-Ready Diagnostic 1 

School:  __Pocomoke Elementary—Grade 1 ( below grade level) 

Overall Count Percentage 
Reading—86  11 13% 

Gender   
Male—50  7 14% 

Female—36  4 11% 
Ethnicity   

American Indian (1) 
0 0 0% 

Asian (2)—0  0 0% 
African American (3) 

37 3 8% 
Hawaiian/Pacific 
Islander (4)—0  0 0% 
White (5)—38  7 18% 

Two or More (6)—4  1 25% 
Hispanic (7)—7  0 0% 

Educational Services   
SpEd—10  1 10% 

EL—3  0 0% 
FARMS—61  3 5% 

Gifted N/A N/A 
 

 



 
Data Reporting Protocol by ESSA Student Groups 

Assessment:  i-Ready Diagnostic 1 

School:  Pocomoke Elementary—Grade 2 (below grade level) 

Overall Count Percentage 
Reading—85  18 21% 

Gender   
Male—47  9 19% 

Female—38  9 24% 
Ethnicity   

American Indian (1) 
1 0 0% 

Asian (2)—3  1 33% 
African American (3) 

51 10 20% 
Hawaiian/Pacific 
Islander (4)—0  0 0% 
White (5)—28  7 25% 

Two or More (6)—2  0 0% 
Hispanic (7)—4  1 25% 

Educational Services   
SpEd—3  0 0% 

EL—6  0 0% 
FARMS—54  8 15% 

Gifted N/A N/A 
 
 
 
 



 
 

Data Reporting Protocol by ESSA Student Groups 
Assessment:  i-Ready Diagnostic 1 

School:  Pocomoke Elementary—Grade 3 (below grade level) 

Overall Count Percentage 
Reading--76 31 41% 

Gender   
Male—31  11 35% 

Female—45  19 42% 
Ethnicity   

American Indian (1) 
0 0 0% 

Asian (2)—1  1 100% 
African American 

(3)—37  9 24% 
Hawaiian/Pacific 
Islander (4)—0  0 0% 
White (5)—36  18 50% 

Two or More (6)—2  1 50% 
Hispanic (7)—4  2 50% 

Educational Services   
SpEd—8  0 0% 

EL—4 1 25% 
FARMS—54  17 32% 

Gifted N/A N/A 
 
 

 



 
 

English Language Arts Reflection 
 

English Language Arts Strengths 
 

Data suggest that when compared to schools within our district with similar demographics, the 
percentage of our third grade students who demonstrated on or above grade level performance 
(levels 4 and 5) well exceeded those of other schools on the 2018 spring PARRC English 
Language Arts Assessment. In addition to high quality whole group Tier I instruction, Pocomoke 
Elementary School's site-created and piloted Intervention Team Process, recently adopted in SY 
2017 - 2018 for county wide implementation, was phenomenally effective in personalizing 
instruction and utilizing evidence-based interventions to meet behavioral and academic needs of 
Tier II and Tier III students. 
 

English Language Arts Growth Areas 
 

Our initial step in School Year 2018 - 2019, will be continued advancement in our capacity to 
offer effective, efficient Tier I, Core literacy instruction across all grade levels from Pre-K 
through third grade. Reflective and responsive Tier I instruction will provide students with a 
literacy foundation necessary for proficiency in Maryland College and Career Ready ELA 
Standards, as well as, ignite a lifelong passion for reading and discovery. Our Title I funded 
literacy coach will support teachers with progress monitoring of student growth through visual 
aids (charts) identifying students demonstrating Tier III performance. Each grade-specific visual 
will be updated regularly, determined through formative and summative assessment results with 
the most recent data and displayed for easy access and discussion in the Collaborative Planning 
Room during grade level Professional Learning Community Meetings. Discussions will address 
ways in which instruction will be personalized to address individual student learning needs. As 
student learning becomes increasingly more personalized, and students advance in achieving 
proficiency in reading and writing, we expect to see growth in achievement across all subgroups: 
FARMS, Special Education, African American, and Gifted Learners. 
 

English Language Arts Growth Strategies 
 

Pocomoke Elementary School teachers will provide reflective, responsive Tier I ELA instruction 
across grade levels using Worcester County Public School's Understanding by Design (UbD) 
literacy units. These units are grade level specific, teacher developed and revised as necessary to 
address the Maryland College and Career Ready ELA standards. Classroom teachers will 
participate in daily grade-specific PLC 30 minute sessions to analyze student performance data 
collected from summative, common formative and classroom-specific embedded formative 
assessments. This data will include i-Ready data, KRA data, Interim results, classroom 



assessments, 100 Book Challenge student logs, Writer's Workshop data and teacher 
observations. During collaborative PLC meetings, our literacy coach, classroom teachers and 
special education teachers will examine data for trends over time, as well as, specific reading and 
writing standards with which students struggle. Teachers, with assistance from the literacy 
coach, will plan daily instruction that utilizes differentiated instruction through the Wilson 
Fundations Program (grades K-2), the American Reading Company's 100 Book Challenge 
(grades K-2), Raising a Reader (Pre-K 4) flexible grouping and motivational strategies to engage 
both the struggling "illiterate" reader, as well , the unmotivated "alliterate" reader. The literacy 
coach will work with teachers to plan and model lessons targeting specific learning needs of 
students demonstrating decreased or minimum growth in reading performance.  
 
 

Our literacy coach will continue to support teachers across all grade levels in building capacity to 
implement Tier I writing instruction through Lucy Calkin's Writer's Workshop, in addition to, 
ongoing professional development opportunities with the Workshop's consultant. Our literacy 
coach facilitates weekly professional development during each grade level PLC to strengthen 
Tier I literacy instruction, clarify what targeted instruction entails given specific reading and 
writing standards, and reflect upon effective utilization of educational assistants during whole 
group and differentiated instruction opportunities. The literacy coach will also provide 
professional development for educational assistants to address their role in working with students 
both during Tier I instruction, as well as targeted instruction including Writer's Workshop, 
Fundations and 100 Book Challenge sessions. 
 
 

Essential to our students' success is the partnership that we establish with parents as partners in 
their child's education. With support of our literacy coach and school-based Title I specialist, 
Pocomoke Elementary School hosts both a Title-I sponsored parent literacy workshop, as well as 
a Family Literacy Evening. Both events are designed to encourage a student passion for reading 
and establish parent confidence and capacity to support their child in achieving grade level 
literacy proficiency. The parent workshop shares research, program components and 2017- 2018 
kindergarten pilot year results of our 100 Book Challenge Program for parents of our 
kindergarten through second grade students. The Family Literacy Evening themed "Holidays 
around the World" offers a night of engaging, interactive parent/child stations featuring reading 
strategies in support of grade level content standards including phonemic awareness, phonics, 
vocabulary and comprehension activities. Families will be provided manipulatives so that the 
evening's activities can be easily replicated at home and children's reading selections will be 
provided to expand upon in-home libraries. Our literacy and math coaches will join together in 
our October grant-funded Family Math Camp Event whereby interactive math activities and 
children's math literature selections will be offered to parents and their Pre-K 3 and 4 children to 
enjoy. The reading coach will introduce parents of Pre-K students to our family outreach 
"Raising a Reader Program" in preparation for our kick-off event. 
 



 
  
 

Progress Monitoring of English Language Arts Growth 
 

Growth in English Language Arts for kindergarten students will be identified, in part, through 
the Kindergarten Readiness Assessment (KRA) administered each year in early fall. This 
assessment provides teachers information regarding literacy readiness of each early learner as 
they begin the kindergarten year and is reflected upon during annual vertical articulation 
meetings between pre-k and kindergarten teachers.  
  
For students in grades one through three, growth in literacy skills will be monitored three times 
annually through the i-Ready online platform. As in mathematics, the i-Ready Reading 
Diagnostic is an adaptive student assessment and proven to be a predictor of student performance 
on state assessments such as PARCC. Teachers may use this data source to identify critical areas 
of need, or beyond grade level performance, both of which will be addressed through 
differentiated instruction. I-Ready online instruction will be available to 10% of our student 
population as a reading intervention. Students in grades one through three will be carefully 
selected by classroom teachers. Participating in i-Ready Online Instruction provides student 
access to personalized learning which is self-paced and customized based upon individual 
student performance on the i-Ready Online Diagnostic.   
 

Worcester County Public Schools Interim Assessments, aligned with PARCC and created 
outside of the district, will be administered online twice annually to evaluate student 
performance on grade level Maryland College and Career Ready ELA Standards. Teachers will 
analyze Interim Assessment data after each administration and use this information to plan next 
steps in learning, form instructional groupings of Tier II and Tier III students requiring 
remediation/intervention, as well as, advance Tier I students who require enrichment.  
 

Continued Growth 
 

Pocomoke Elementary School’s Comprehensive Needs Assessment directs the School 
Improvement Process through timely, data driven instructional decision-making. Ongoing grade 
level teacher-led PLC collaborative planning sessions and School Improvement Action Team 
Meetings facilitated by Instructional Team members provide opportunity to progress monitor 
student growth through formative and summative data collection. Parent Advisory Committee 
(PAC) Meetings and School Improvement Advisory Committee (SIAC) Meetings offer 
additional opportunities to share student ELA performance with parents. Data collection 
resulting from implementation of our Project Charter Action Steps will continually be reviewed 
with steps revised as necessary to be responsive to the learning needs of our students.   

 



 


